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Protocol 

The Visitor, 

The Vice-Chancellor, 

Deputy Vice-Chancellors,  

The Registrar, Principal Officers of the University, 

Professors, Members of Senate, 

My Husband, Professor Eddiefloyd Maduabuchi Igbo, 

My Family, 

The Deans of Faculties, 

Heads of Departments, 

My Lords Spiritual and Temporal, 

My Academic Colleagues, 

Students of IBB University,  

Other Members of the University Community, 

Distinguished Guests, 

Ladies and Gentlemen 

 

Preamble  

 

I am grateful to God for the honour to share with everyone here present the thrust of my academic 

career, which has placed me in the professorial bracket. I have been privileged to attend a number 

of inaugural lectures and my observation is that many Professors began by explaining the lateness 

of their inaugural lecture, relative to their dates of appointment to the professorial cadre.  The 

present lecture is not only timely, it also promises to be remarkable. My academic career makes 

an interesting study. As a secondary school student at the Baptist Girls High School, Agbor in 

Delta State, Nigeria, my first thought was to study Pharmacy. In the course of time I was attracted 

to Sociology because of the high sounding nomenclature. Eventually, I became a teacher and a 

member of the noblest Profession. My mother was my role model and the greatest professional 

teacher that I know. She encouraged me to take-up the teaching career when I had to choose 

between two admission offers: To enter the Federal College of Education, Katsina (an affiliate 

Bayero University, Kano) or the School of Nursing, University of Benin Teaching Hospital, Benin-

City in 1979. I was pampered as a trainee teacher by the Federal Government of Nigeria (FGN); 

with free tuition, book allowance, transport allowance and upkeep.  I have seen the Nigerian 

education system from the inside through teaching at all levels of the Nigerian school system 

counting from my auxiliary teaching days and after my National Youth Service in 1982, as a 

professional teacher.  I am satisfied with the teaching profession.  I cherish being a Teacher. I have 

prospered as a teacher with many academic and professional honours, including certificate of 

registration with the Teachers Registration Council of Nigeria and a License to practice. Most 

importantly, I have had the honour of producing many other teachers. 

 

 Following my assumption of duty in the department of Counting Education and Community 

Development, IBBUL; two students in 400 level offered to escort me to my office after a lecture. 

One of them asked a pertinent question as we walked: Why did you study Adult Education? Before 

I could answer, the second question came from the other student: Did you study Adult Education 

at Masters and PhD levels? I took a deep breath before my response: My interest in development 

studies encouraged me to study Adult and Non-formal Education; because of its focus on human 
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resource development. Whereas I already had a Masters Degree in Educational Administration, I 

decided to obtain another Masters Degree in Adult and Non–formal Education and followed with 

a PhD in 2004. Adult and Non-formal Education is possibly the most constructive of all academic 

disciplines the world over and it is perhaps, the vogue in 21st century education. After my response, 

it was clear that my friends had some misconceptions about their course of study, for which they 

sought clarification. I have since hoped for this opportunity (inaugural lecture) to improve my 

attempt to help them. 

 

Adult and non–formal education is synonymous with mass education and human resource 

development. It is at the heart of national development and without its contributions, development 

would be incomplete.  Adult education is a response to the quest for peace, democracy, 

emancipation and sustainable development. Beyond literacy education, which is the layman’s 

interpretation of adult education, this field of study covers other aspects that include Gender 

Studies, Rural and Community Development, Industrial Education, Entrepreneurial Education, 

Communication Studies, Special Needs Education, Open Distance Education, Multicultural 

Education, Global Learning to mention a few. The rock on which adult education stands and 

radiates its influence is the characteristic ready response to human problems at the individual, 

community and societal levels. It provides expert knowledge to widen the frontiers of learning, 

through various modes including information communication technologies. It also provides blue-

prints for solving social problems that cut across all fields of human endeavour. The scope of Adult 

Education is as broad as life; it develops and generates human capital to serve practical and 

professional purposes.  

 

The ultimate goal of Adult Education is to reshape and build productive societies. The great 

English philosopher and poet William Wordsworth observed that the child is the father of the man; 

but the “father” prepares the child to become the man. All positive and negative traits established 

by adults in children form characteristics that remain with them for life.  Adult education thus 

facilitates effective education of children, youths and adults for ultimate productive lives in 

society. In his definition of self through continuous consciousness, John Locke postulated that at 

birth, the mind is a blank slate or tabula rasa on which, teachers and relevant adults inscribe to 

help the individual adapt to his environment. It is also important to remember the contributions of 

Chief Obafemi Awolowo the Premier of Western Nigeria, who stated clearly many years ago that 

to enlighten adults, means to properly educate the children and to lay a solid foundation not only 

for future social and economic progress, but also for political stability. 

 

The ongoing need for growth and expansion of the mind towards advancement and progress in life 

is catered to through a continuous process of education that facilitates knowledge acquisition, 

skills development and cultivation of attitudes; whether it is for Literacy, Family Living, Medicine, 

Engineering, Accounting, Banking, Handicraft, Marketing, Catering, Management, Teaching, 

Architecture, Clergy, Authorship/Writing, Dance, Sports, Research, Technology, Entertainment, 

Journalism, Broadcasting, Counseling, Nursing or Administration and other works of life. Adult 

education connotes all educational engagements that involve persons who are regarded as adults.  

Another question that arises is: Who is an adult? By various criteria, UNESCO (1976) & The 

American Heritage (2002) have provided comprehensive definitions: An adult is a person who has 

attained the age of puberty (biological); a person who is politically responsible by the acquisition 

of voting franchise in a country (political); a person who earns a living and caters for others around 

http://en.wikipedia.org/wiki/Consciousness
http://en.wikipedia.org/wiki/Mind
http://en.wikipedia.org/wiki/Tabula_rasa
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him (economic); a person who is married and makes a home/family in a community (social); a 

person who has attained the legal age for adult hood in a country (Chronological).  Adult education 

is in harmony with non-formal learning, which is a segment of the three-fold concept of 

educational delivery namely: formal, informal and non-formal education. From childhood to about 

18 years of age, a major assumption is that formal learning takes the greater share of the entire 

learning experiences of an individual. Although a mix of the three forms of education continues in 

adult life; most voluntary learning in adulthood takes place through a variety of non-formal modes.  

Adults prefer and opt for self directive learning for immediate application; rather than other forms 

of restricted compulsory learning intended to prepare the learner for future use of the learning 

outcomes (NFE shall be discussed in detail later) 

 

Vice-chancellor Sir, ladies and gentlemen. To facilitate this discourse on Enhancing Human Skills 

Development for Accelerated National Development in Nigeria, I have organized my lecture under 

the following subheadings:  

 

- Introduction 

- What is Development?  

- Place of Human Skills in Development  

- Direction of Development in Nigeria 

- The Imperative of a Functional Education System  

- Unique Relevance of Non–formal Education:  

 Wider Access to Education 

 My Humble contributions 

- Conclusion  

- What needs to be Done  

- Acknowledgements 

 

Introduction 

  

The development issues in Nigeria today are sophisticated and complex. They do not seem to lend 

themselves to old fashioned solutions like providing more infrastructure or increasing wages. A 

people oriented alertness and drive for rapid advancement that is not peculiar to the Nigerian 

society, but could be best described as a social revolution that is not driven by rationality or 

morality; is compelling the world society to bring future results more quickly, more instantly and 

sooner than they would have been accomplished, through familiar slower processes. As an integral 

part of the world society, the Nigerian nation is fully inspired by this line of consciousness, which 

is raised by the motivation for more comfort, better security and need for an accelerated surge of 

progress to catch–up with lost grounds. This implies consolidated desire for a stepped-up, fast 

paced growth and advancement that would not alienate the people, but enhance their participation 

in state-run growth process. The revolution is clearly constructive and requires all stakeholders to 

conduit the awakened energies of people into productive pursuits. The task actually lies in 

transforming previously slow and sub-conscious societal development into a conscious more rapid 

one, through relevant education and skill training (International Commission on Peace & Food, 

2004). 
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 Nigeria has come a long way, at 54years of age as an independent nation that has existed as a 

country for 100 years. Nigerian national development has witnessed new ideas, new initiatives, 

new strategies and new organizations. Whereas the country is currently Africa’s most populous 

nation, the largest economy in Africa and the 26th largest in the world; these initiatives and ideas 

have been assimilated by the people in a sphere of subconscious development. This remarkably 

gradual development process is being sustained by a number of factors that include: Weak 

consensus among the political elite on what the appropriate development philosophy and strategies 

should be; ingrained culture of secrecy and confidentiality in public and private affairs; inadequate 

domestic capital formation;  inadequate number of skilled man power; planning without facts; poor 

participation of the people in determining, monitoring and evaluating national priorities, policies, 

programmes and projects; inefficient public financial management; low level of accountability by 

government at national, state and local government levels to the legislature and civil society; and 

corruption, which is the enemy of development/good governance (Asobie, 2011).  Nigeria is 

certainly on the edge for change from a subconscious development process to a conscious one that 

may not be easily accomplished through reforms, but by encouraging the people to participate in 

the process and take ownership of their own development. The achieved economic growth in 

Nigeria implies open opportunities to intensify dynamic engagements and diversify growth in 

totally new directions in order to facilitate accelerated national development. 

 

What is Development?  

 

Development is the master word of the 21st Century. It has preoccupied writers, reporters, analysts, 

planners, organizers, educators, trainers and policy implementers in all societies. Development is 

growth, progress and improvement that is all embracing. It refers to an upward ascending 

movement that features increased level of energy, efficiency, quality, productivity, complexity, 

creativity and accomplishment. Development is a process of social not merely a set of policies and 

programmes that are initiated for some specific results (UN, 2008). These definitions of 

development portray the encompassing nature of the concept as it is widely applied to education, 

agriculture, industry, science, technology, economics, politics, humanities, administrations, 

management and socio-cultural change. In spite of the frequency of its use as a term and an existing 

wide spread agreement concerning its importance, there are diverse views about what development 

really is and how best it can be achieved. In the context of this lecture development is conceived 

as the process of advancement in society. Boutros–Gali described this process as the most 

important intellectual change of the coming years. Development is consequently a concept that 

connotes futuristic values and function. 

 

 Accelerated national development has the human collective as a central driving force. Nehru of 

India understood this well, when he asked a group of new government officials to define 

development. He rejected a long list of definitions from the group and finally offered his own 

standpoint as follows: Development is development of consciousness. This implies change in 

knowledge, attitude, opinion, aspirations, values and skills; to fundamentally shape people’s 

expressions and form the foundation for all dimensions of growth and advancement in society. The 

development of a society is marked by overlapping physical, vital and mental stages. The physical 

stage is agrarian; whereby society is preoccupied with bare survival and subsistence. Traditions 

are followed strictly at this stage and there is little innovation and change. Land is the main asset 

and a productive resource, as wealth is measured by the size of land holdings. This stage ends 
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when agriculture is reorganized to include scope for commerce and industrial expansion. The vital 

stage of development is a blend of dynamism and change. At this stage society is curious, 

innovative and adventurous. It is marked by a paradigm shift from interactions with physical 

environments to social interaction amongst people. The rule of law becomes more formal and 

binding to provide society with a secure and safe environment for business to flourish. Fresh 

innovative thinking leads the way and scientific or experimental approaches make headway, while 

traditional dogma weakens. The demand for education rises, surplus income also rises and more 

money is spent on items ordinarily considered out of reach. People begin to aspire for luxury and 

leisure, which were not feasible at the subsistence stage.  

 

 The mental stage of societal development features a combination of social, political and practical 

applications. There are greater number of inventions, emergence of social organizations and 

exercise of more political and human rights in a free and democratic manner. The characteristics 

of these three stages are not only similar in most societies; the experiences are also shared by 

societies to support one another. The Netherlands for instance, introduced primary education in 

1618 as a pioneering initiative, but when Japan decided to do the same thing over a century later, 

it had the advantage of learning from the United States of America. The Asian countries also 

initiated some development projects in the 19th century by drawing on the vast experiences of other 

more developed nations (Jacobs and Asokan, 1999). It is difficult to state the stage of national 

development in Nigeria at the moment, but one can fall back on the overlapping nature of  the 

stages   and suggest that the three stages are running concurrently in Nigeria,  

 

A number of theories draw on a variety of approaches to explain the meaning of development and 

how it can be achieved. The modernization theory explains development by analyzing the way in 

which modernization processes in societies take place. Earliest principles of modernization derive 

from the concept of progress, which perceives development as a process wherein people advance 

and channel their societal growth by importing other new structures and cultures to change the 

physical and economic environment, in a seemingly progressive direction from traditional/rural 

state to modern/urban state.  Durkhiem and other foremost contributors to this school of thought 

explain technological advancements and economic changes as factors that influence changes in 

society on the basis of ethical and cultural values to bring about modernization. Although these 

changes are usually imposed upon a society and could induce violence and other radical effects, 

modernization theorists agree that the resultant development/modernization is worth the side 

effects. Development in this sense implies the suppression of traditional societies, which 

eventually slip away (in most cases) to modern forms of poverty, without gaining significantly the 

promised advantages of modernization, (Rapley, 2007).  

 

The Neo-liberalist school of thought is also known as classical economics; which explains 

development as a process that is associated with the value of products and the production factors 

on which the products depend. Adam Smith and David Ricardo were early contributors to this 

view. They state that development is synonymous with freedom, which is a social value that is 

linked with the reduction of state functions to the barest minimum. It is intended to boost the 

private sector and enhance efficiency of government public services. Neo–liberalism was made 

popular in the 1970s and 80s when it rolled out implications like the structural adjustment 

programmes (SAPs), which were stipulated by the international monetary fund (IMF). The 

programmes featured fiscal austerity, which entails reduction in government spending, 
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privatization to raise money for government and improve the efficiency or financial performance 

of concerned firms. It also featured trade liberalization, currency devaluation and the abolition of 

marketing boards. Others features include deregulation and retrenchment of the government to 

stimulate free market (Mirowki and Plehwe, 2010).  

 

Other schools of thought include the sustainable development theory and human development 

theory. Sustainable development stresses the economic development of society in a manner that 

meets the needs of present generation without compromising the ability of future generation to 

meet their own needs. It comprises environmental sustainability, economic sustainability and 

socio-political sustainability. The common thrust of the theory is the emphasis on carrying capacity 

of the earth with respect to its natural systems and challenges faced by humanity in the 

development/industrialization process. The argument is that as an economy grows, it shifts towards 

more capital, generates green house gases or conservatory issues and emphasizes knowledge 

intensive productions.  Pro growth policies help society to meet human needs in this context and 

solve possible environmental problems that could arise in the development process. This forestalls 

the jeopardy of future development intentions (United Nations, 2005). Human development theory 

uses ideas from different origins including ecology, sustainable development, feminism, and 

welfare economics to explain the concept of development. The theory was made popular in the 

1990s and it focuses on how social capital and instructional capital can be deployed to optimize 

the overall value of human capital in an economy. Amartya Sen and Mahbub ul Haq were the most 

known human development theorists in 1990. Their emphasis was on what people can do and what 

people can be.   They categorically stated that it is the capabilities of people rather than their 

income or goods that determine their well being and relevance of the economy. This paradigm 

shift from national income accounting to people-centred policies underscores the construction of 

Human Development Index (HDI), which is a human focused measure of development. It was 

pioneered by the UNDP in its human development reports at the unset of the new millennium. HDI 

is a statistic of Life Expectancy Index (LEI), Education Index (EI) and Income Index (II) that is 

used to rank countries into four tiers of human development levels ranging: Very high (VH), High 

(H), Medium (M) and low (L). Where data is not available, such situations are represented as not 

available (NA). In 2010, the UNDP Human development report evolved a new method of 

calculating HDI as follows: 

 

1. Life Expectancy Index (LEI) =                              LE – 20 

 _______ 

 82.3 - 20  

          __________  

2.    Education (literacy) Index (EI) =                 √MYSI. EYSI 

       ____________ 

             0.951 

 MYSI is Mean Years of Schooling Index =                   MYS 

       ______   

                        13.2 

 EYSI is Expected Years of Schooling Index =                              EYS 

         ________ 

                                                                                                          20.6  
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3. Income Index (II) =              In (GNIpc) – In (100) 

         _________________ 

       In (107, 721) – In (100) 

  

HDI is the geometric mean of the three standardized indices:  

             ___________ 

 Therefore HDI =                3√ LEI. EI. II 

 

LE - Life Expectancy at birth  

MYS - Mean Years of Schooling (Years that a 25 year old or older person has spent in schools). 

EYS - Expected Years of Schooling (Years that a 5 year old will spend with his education in his 

whole life) 

GNIpc - Gross National Income at purchasing power parity per capital. 

Source: Wikipedia Encyclopedia. Retrieved June, 2013 

 

 Criticisms of the HD theory focus on the classification of countries into development bins with 

arbitral cut off values, which has the potential to misguide politicians, investors, charity donors, 

academia and the general public. The United Nations Development Programme (UNDP) however 

states that the new method, which was developed in 2010, generates a system for continuous 

updating of human development categories as data revisions take place. UN member states ranking 

according to computed HDIs, has actually been useful. It is suitable for national aggrandizement 

if the index is high and for highlighting national inefficiencies when it is low. HDI has also been 

used extensively and effectively alongside Gross Domestic Products per capita (GDP) in 

discussions on development planning worldwide. One thick cord links these theories of 

development: The reference to national economies, which affirms the close connection between 

the two in the process and pace of development. The schools of thought may differ in ideology, 

but the human development theory accommodates all the components of other schools; while 

stressing remarkably, the optimum place of human proficiency and wellbeing, in the development 

of any nation. 

  

Direction of National Development in Nigeria 

 

 National Development in Nigeria reflects a combination of the modernization and neo–liberalist 

models. The pre-independence era instituted an economy of commerce on agricultural produce 

and the Nigerian society at that time, responded to economic changes by mortgaging the existing 

moral and cultural values in anticipation of modernization. This process facilitated the slipping 

away of traditional communities into modern appearances of poverty with the hope of gaining 

desirable advantages of modernization. The oil boom of the 1970s ushered a robust economy to 

the neglect of the previously dependable agricultural sector; while the Ibrahim Badamasi 

Babangida’s administration instituted structural adjustment programmes (SAP), which addressed 

some of the issues raised within the Neo – liberalist perspective. The reform programmes of   

Olusegun Obasanjo’s administration also sought to address the key issues raised by the same 

theorists. These include improvement of the macro–economic environment such as ensuring fiscal 

discipline; structural reforms; strengthening of public expenditure management and 

implementation of governance reforms by stepping up the fight against corruption (Okonjo-Iweala 

and Osafo–Kwaako, 2007). These reforms were implemented for over four years with some 
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significant challenges like translating benefits of the reforms into welfare improvement for 

Nigerians and improving the business environment by providing adequate power and extending 

the reforms to the grass roots (Asobie, 2011). Transformation agenda (TA) was introduced by 

Good-luck Jonathan’s administration. It contained proposals that were similar to the 

comprehensive economic reforms of previous governments. The TA embodied accomplishment 

of sound macroeconomic policies; including fiscal prudence that was complimented by appropriate 

monetary policy to address inflation. It also institutionalized culture of development planning at 

all levels of government with emphasis on job creation,  intended to bring about  radical reduction 

in the rate of unemployment, which is  currently over 21.1% since 2010. TA was geared to achieve 

prudent public expenditure management also designed to reduce the proportion of total budget 

accounted for by recurrent expenditure. Other aspects were entrenchment of a culture of 

accountability and good governance via political, economic and corporate dimensions (FGN, 

2011). It continued the measures of past administrations with the hope of tackling issues raised by 

the reforms of those governments.  This strategy yielded positive results by the transformation of 

economic stagnation in Nigeria to a tremendous economic growth, though without desirable 

development.  

  

Nigeria is a wealthy country and currently Africa’s fastest growing economy with rich natural 

resources and GDP growth rate that compares well with other countries of the world given her 26th 

position amongst the world economies. The land is fertile and rich in nutrients that can yield 

phenomenal sustainable agricultural development. The biodiversity of Nigeria has the potential of 

making the nation one of the wealthiest in the world. Many of the 36 states and FCT in Nigeria 

have GDPs higher than some African sovereign states. The GDP of Lagos State at PPP&33.69 

Billion in 2011for instance was higher than that of Libya, which was at PPP & 33.36 Billion at the 

time (The Economist, 2011). There are other examples. The statistics of Nigeria’s awesome wealth 

and tremendous economic growth is staggering with the 2013 GDP of the country announced as 

80.2 Billion Naira. The questions that arise from these records of tremendous economic wealth 

are: 

 

1. Why are majority of Nigerians still poor?  Poverty still remains significant at 33.1% in 

Nigeria. Defined as living on $1.25 per day, many Nigerians are known to live far below this 

specification.  It is also known that Nigeria, China and Bangladesh have the highest 

concentration of poor people in the world. About 110 million Nigerians are extremely poor. 

  

2.   Why does Nigeria still rank low in the United Nations human development index? 

  

3. What is the reason for persistent high level of unemployment in Nigeria with the current 

rate over 8.2 percent? 

  

4.  Why is Nigeria growing without the corresponding level of development? 

 

  The answers are not far-fetched because the HDI published by UNDP showed that Nigeria ranked 

very low, as 145th among 170 world nations listed on the index. Nigeria’s score of 0.423 was below 

the scores of other African courtiers like Morocco 0.567, Algeria 0.677, Tunisia 0.683, Mauritius 

0.701 and Libya 0.755 (The Guardian, 2011). Today Nigeria does not rank differently. Being the 

largest in Africa, Nigeria’s economic growth provided high Income Indices (II) for the United 
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Nations Development Programmes (UNDP), without significant Life Expectancy (LE)/well-being 

and Education Indices (EI) and consistently, Nigeria’s HDI records have remained low amongst 

the UN member States. Other explanations for Nigerias’ low rank include low educational status 

of many citizens relative to the country’s large population. The National Mass Education 

Commission (NMEC, 2012) published statistics of population distribution of literacy rates in 

Nigeria by states. The statistics indicated that seventeen states (17) out of thirty seven (37) were 

at the risk of not achieving EFA goal 4, which states that all countries of the world should achieve 

50% basic education by 2015. These States have youth and adult literacy rates between 14.5 and 

49.3% (see Table 1). They were observed to have continued to experience low enrolment rates in 

basic education for the last 10 consecutive years.  

 

The summary of literacy level by geopolitical zones prepared by NMEC in 2012 (Table 2), also 

presents a collective view of areas of dire need to accelerate human development in Nigeria. With 

an alarming 60% illiteracy in the northeast geopolitical zone and a troublesome 19% in the 

southwest, there is still much left to be desired given a national average illiteracy level of 38%. 

The  steady rise in level of unemployment and poor living standards in Nigeria has taken an 

unacceptable dimension with over 5.3 million employable Nigerians currently unemployed 

(Okonjo–Iweala, 2014).  The implication of all these for the country’s economic growth is 

translation of economic resources into effective access to education and improved level of human 

skills development duly subsidized by the economy to ensure employability; effective 

implementation of which, may facilitate attainment of the required well-being and life expectancy 

indices that could move Nigeria to a more acceptable rank. The HDI issue highlights what is   

 

 

 

Table 1: Distribution of Population (Age 6+) Literacy by States, Sex and Status 

  

 

S/N 

 

STATES 

 

POPULATION 

 

LITERACY   RATE 

 

TOTAL 

 

PERCENTAGE 

Male  Female  Total  Male  Female  

1 Abia  1,430,298 1,451,082 2,881,380 1075280 1013986 2,089,266 72.5 

2 Abuja 

(FCT) 

733,172 673,067 1,406,239 479,460 384,626 864,084 61.4 

3 Adamawa  1,607,270 1,571,680 3,178,950 734,105 553,051 1,287,156 40.5 

4 Akwa 

Ibom  

1,983,202 1,918,849 3,902,051 1,426,385 1,331,413 2,757,798 70.7 

5 Anambra  2,117,984 2,059,844 4,177,828 1,603,569 1,532,523 3,136,092 75.1 

6 Bauchi  2,369,266 2,283,800 4,653,066 913,500 672,414 1,585,914 34.1 

7 Bayela  874,083 830,432 1,704,515 566,164 491,181 1,057,345 62.0 

8 Benue  2,114,043 2,109,598 4,223,641 1,084,138 818,653 1,902,791 45.1 

9 Brono  2,163,358 2,007,746 4,171,104 392,721 210,771 603,492 14.5 

10 Cross 

River  

1,471,967 1,421,021 2,892,988 953,240 849,366 1,802,606 62.3 

11 Delta  2,069,309 2,043,136 4,112,445 1,419,177 1,284,626 2,703,903 65.7 

12 Ebonyi  1,064,156 1,112,791 2,176,947 607,913 545,088 1,153,001 53.0 

13 Edo  1,633,946 1,599,420 3,233,366 763,011 719,046 1,482,057 45.8 
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14 Ekiti  1,215,487 1,183,470 2,398,957 914,656 877,622 1,792,278 74.7 

15 Enugu  1,596,042 1,671,795 3,267,837 1,095,655 1,076,831 2,172,486 66.5 

16 Gombe  1,244,228 1,120,812 2,365,040 538,463 390,853 929,316 39.3 

17 Imo  1,976,471 1,951,092 3,927,563 1,075,280 1,013,986 2,089,266 53.2 

18 Jigawa  2,198,076 2,162,926 4,31,002 566,164 491,181 1,057,345 24.2 

19 Kaduna  3,090,438 3,023,065 6,113,503 914,656 877,622 1,792,278 29.3 

20 Kano  4,947,952 4,453,336 9,401,288 2,701,175 1,899,636 4,600,811 48.9 

21 Katina  2,948,279 2,853,305 5,801,584 740,034 517,630 1,257,664 21.7 

22 Kebbi  1,631,629 1,624,912 3,256,541 506,633 316,203 822,836 25.3 

23 Kogi  1,672,903 1,641,140 3,314,043 596,641 513,803 1,110,444 33.5 

24 Kwara  1,193,783 1,171,570 2,365,353 627,636 539,436 1,167,072 49.3 

25 Lagos  4,719,125 4,394,480 9,113,605 4,341,595 4,042,922 8,384,517 92.0 

26 Nasarawa  943,801 925,576 1,869,377 441,859 340,875 782,734 41.9 

27 Niger 2,004,350 1,950,422 3,954,772 763,011 719,046 1,482,057 37.5 

28 Ogun  1,864,907 1,886,233 3,751,140 1,218,209 1,138,043 2,356,252 62.8 

29 Ondo  1,745,057 1,715,820 3,460,877 1,192,117 1,101,163 2,293,280 66.3 

30 Osun  1,734,149 1,682,810 3,416,959 137,563 135,242 272,805 80.0 

31 Oyo  2,802,432 2,778,42 5,580,894 1,819,804 1,691,955 3,511,759 62.9 

32 Plateau  1,598,998 1,607,533 3,206,531 810,148 683,329 1,493,477 46.6 

33 Rivers  2,673,026 2,525,690 5,198,716 1,978,446 1,804,143 3,782,589 72.8 

34 Sokoto  1,868,713 1,838,963 3,702,676 660,204 453,582 1,133,786 30.1 

35 Taraba  1,171,931 1,122,869 2,294,800 348,781 185,815 534,596 23.3 

36 Yobe  1,205,034 1,116,305 2,321,339 380,274 237,400 617,674 26.6 

37 Zamfara  1,41,623 1,637,250 3,278,873 596,641 513,803 1,110,444 33.9 

  71,315,488 69,122,302 140,437,790 38,094,541 32,976,373 71,071,014 50.4 

Source (NMEC, 2011) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 2: Summary of literacy level in Nigeria by geopolitical zones.  
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Source: NMEC, 2012 

left to be desired in the Nigerian national development process. Comprehensive   development is 

not complete without adequate literacy education of youths and adults; irrespective of their life 

circumstances. Appropriate  education and skill training of youth and adult categories in the 

Nigerian population is paramount because they are major players in the cultivation of peace, 

election of  governments, food production, construction of houses, construction of roads, providing 

health services, environmental sanitation, textile development and clothes construction, 

transportation of goods and people, energy generation, distribution and sale of goods, operation of 

financial institutions, management of political offices, judiciary and national territorial defence 

(Awokoya, 1982). 

The Place of Human Skills in Nigerian Development 

  

Wealth and prosperity of any nation depends upon the development and effective utilization of its 

human resources. Capital and natural resources are important factors of production, but human 

resource constitute the active agent. Man remains the most important input in productivity. He 

accumulates capital and exploits the natural resources to builds social, economic and political 

organizations, which accomplish the goal of national development.  Human skills are special 

abilities, special energies and knowledge required for the production of goods and services that 

add up as national economy and national development. A country that is unable to develop the 

skills and knowledge of its people and effectively employ same in its modernization process, may 

also be unable to develop anything else except to continue to import the required essential goods 

and services. Human skills are central to all dimensions of development.  

 

The following profile of human dexterity related problems highlight the place of human skills in 

Nigerian national development. The unemployment situation in Nigeria may not only be the 

Zone Male Female Total Literate Illiterate % 

litera

te 

% 

Illitera

te 

Tot

al 

South-

South 

12,499,0

55 

12,069,6

32 

24,568,68

7 

17,503,26

0 

7,065,42

7 

71 29 100 

South-

East 

9,451,25

0 

9,481,06

5 

18,932,31

5 

14,467,27

8 

4,465,03

7 

76 24 100 

south- 

West 

16,498,9

32 

15,984,3

78 

32,483,31

0 

26,375,40

2 

6,107,90

8 

81 19 100 

North-

West 

21,339,3

07 

20,487,1

23 

41,826,43

0 

20,990,17

6 

20,836,2

54 

50 50 100 

North-

East 

11,451,2

87 

10,818,8

33 

22,270,12

0 

8,842,654 13,427,4

66 

40 60 100 

North-

Centra

l 

12,242,5

17 

11,971,1

37 

24,213,65

4 

12,902,01

9 

11,311,6

35 

53 47 100 

Nation

al 

83,482,3

48 

80,812,1

68 

164,294,5

16 

101,080,7

89 

63,213,7

27 

62 38 100 
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absence of jobs, but also the result of gross mismatch of degrees, certificates, and diplomas 

obtained by school products with skill gaps and existing demands in the job market. The problem 

has steadily plagued Nigerian society particularly among the youths for whom the situation is more 

chronic than the older age groups. National Bureau of Statistics (2012) report indicated that 54% 

of Nigerian youths were unemployed with 51.9% females and 48.1% males in the group. The 

report added that 46,836 unemployed youths were recorded against misdemeanor within the same 

period with 42, 071 (75.5%) males and 24.5% females. National Census figures in 2010 also 

estimates youth population in Nigeria as 64 million; being about 40% of the present 170 million 

people in Nigeria. By these statistics about 30-40 million youths are unemployed.  

 

The persistent nature of unemployment is evident in the hazardous process of seeking employment 

in Nigeria. The ill-fated historic event of 11th March 2014 remains indelible with the loss of many 

lives and a multitude of injured persons at different locations in the country. A government 

functionary reiterated at a public event that about 1.8 million youths enter the job market annually 

and only 1.4 million jobs created by the existing structure of government though with intensions 

to increase to 2 million. This implies an annual deficit of over 400,000 unemployed youths. Current 

unemployment situation also features a mounting under-employment and overcrowding of the 

intermediate urban parts of Nigeria. Retail trade, taxi transport, repair shop and other subsistence 

activities in such places, technically portray people as workers; whereas they are effectively idle 

as hawkers, casual workers, and perhaps gamblers. The explosiveness of this problem is clearly 

understood by government, which has initiated efforts at national, state and local levels to combat 

unemployment through skill training and job creation.  

 

 These efforts are geared to build the private sector because of its job creating potential. Projects 

like Youth Enterprises with Innovation (You-Win), International Training Fund (ITF), National 

Information Technology Development Agency (NITDA), Presidential Special Scholarship 

Scheme for Innovation and Development (PSSSID), youth internship programmes, among others 

schemes are good government initiatives; but the level and extent of impact of these on the teeming 

population of young jobless Nigerians is in the balance. The fundamental question that arises from 

these arrangements  is: Are these programmes extensively inclusive to facilitate active 

participation of all youngsters in the target populations irrespective of their circumstances?(NPE, 

FGN, 2004).  National School Agricultural Programme (NSAP) was recently launched to catch 

young Nigerians early at the basic and post basic education levels and train them as Agricultural 

Entrepreneurs, using the non-formal education curriculum framework.  Beyond the start on of this 

programme; another question is: Is the Nigerian education system motivated and positioned to 

effectively achieve the objectives of NSAP? Many State governments have established skill 

training schemes to encourage the growth of small and medium scale enterprises (SME) in urban 

and rural areas in the attempt to mitigate poverty.   

 

China and other highly developed parts of the globe have established that SMEs form major part 

of a country’s wealth generation, but National development is a task of extreme magnitude, which 

goes beyond SMEs and requires societies to aspire towards advanced skill training and utilization. 

If acceleration of development is priority in Nigeria, transfer of technology ought to be transformed 

to technological growth and advancement. Many new jobs have appeared in the 21st century 

Nigerian society in demand of advanced knowledge and skills such as those of atomic physicists 

in the power sector and high level professionals in the agricultural sector, education, health, 
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petroleum/gas sector, the creative sector, maritime, aviation among other sectors. The need to 

bridge existing skill gaps in Nigeria by matching the contents for skill training in Nigerian learning 

institutions with global standards cannot be overemphasized, to serve current professional and 

practical purposes. The Nigerian Content Development and Monitoring Board (NCDMB) was 

established in 2010 to: 

 Build local capacity and competences 

 Create linkages to all sectors of the national economy 

 Boost industrial contributions to the growth of Nigerian national gross domestic product 

(GDP) 

 Increase indigenous participation in the oil and gas industry as well as other industries 

 

The effectiveness of the NCDMB may not be instantly analyzed, but its focus has been on 

increasing value added content across diverse endeavours and enterprises in Nigeria, to   acquire 

technology for the development of indeginous/local know how. Job embedded approach was 

adopted to retrain Electrical Electronics Engineers (EEE) on-the-job in the Nigerian power sector 

and facilitate effective adaptation to the job demands. The sector also followed with efforts to 

provide hands-on training experiences for diploma/school certificate holders to enhance their skills 

development for higher productivity. These amount to local capacity and competences building 

that could addresses the problem of youth unemployment and tackle at the same time, the 

challenges of skills training/ utilization in all sectors of the Nigerian economy for progressive 

national growth. There are indications that skills required for professionals: lawyers, teachers, 

assembly line workers, bankers, health workers, engineers, architects, accountants, pilots, sailors, 

typist, clerks, receptionists, cashiers, sales representatives, managers, administrators, and security 

officers to be effective in the present times, are generally different from what they were decades 

ago. Job demands of today center on expanded preparations, qualifications and equipment that go 

beyond credentials and paper qualifications. Additional to knowledge; problem-solving (research) 

skills, vocational skills, technology skills, computerization skills, entrepreneurial skills, 

professional skills, human relation skills, communication skills, negotiation skills, skills of 

leadership, drive, risk-taking, initiative, persuasiveness, assertiveness and time management skills 

are infinitely sought after to meet the demands of work performance and living in the 21st century.  
 
Human capacity building is the major concern of formal education to produce useful and 

employable citizens, for the work force in all sectors of the Nigerian economy. In spite of this 

view, formal education seems to have by-passed a good proportion of the rural and sub-urban 

masses to create a continuously widening gap between them and the employed urban labour force. 

It also appears that the failure to effectively utilize the rural labour force has perpetrated poverty 

and evolved into a chronic human resource problem in Nigeria. Formal education has been a high–

growth industry in Nigeria and its rate of expansion has far outpaced that of most other sectors. Its 

momentum may even continue to expand much more rapidly than envisaged; given the rapid 

growth rate of the Nigerian population, which is presently estimated at over 170 million people 

ultimate beneficiaries of the formal education sector. Being presently the most populous African 

nation, Nigeria may become 4th world’s most populous by the end of 2015 with a projected 

population of 9 billion people with only an average 54% percentage literacy rate (NMEC, 2014). 

What this means is that although formal education consumes national resources at an ever 

increasing rate, the system is oriented almost exclusively to modern sector development with little 

relevance for the masses (street people, displaced people, traders, artisans, farmers, transporters, 
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migrant farmers, fishermen, herdsmen and other special needs groups); which form a marked 

percentage of the country’s population that may never gain access to it. 

 

An analysis of the current economic growth in Nigeria shows a phenomenal rise (industry @ the 

nationlive.ng. net). This position would have made no news if vital national statistics such as 

population, natural resources, well-being and living standards were to form the requisite 

assumptions for the assessment. There is also no doubt that young Nigerians would take full 

advantage of the tremendous economic opportunity, if they had the right knowledge, the 

appropriate skills and the necessary guidance to track their engagements. Outside the formal 

education system, the creative sector (fashion, entertainment, industry and manufacturing) in 

Nigeria is found to be one of the most potential contributors to the Nigerian economy perhaps 

beyond the capacity of  some other sources; because of the ability this sector to train skills and 

create jobs (Okonjo -Iweala, 2014). Along this line of thought, Julius Nyerere (1922 – 1999), a 

foremost adult educator and reformer from Kenya in east Africa  insisted throughout his life time 

that education is essentially skill training for self reliance and schools (institutions of  formal 

learning) ought to be complete in themselves by offering comprehensive education to youngsters. 

They should give children and young people relevant skills for productive lives in society, while 

the universities ought to provide them with preparation for respective careers, through emphasis 

on practical learning, specialization, skill acquisition, knowledge for everyday life and work 

(Purpose and function).  

 

 Nigeria seems to have become a credential society where university degrees and other certificates 

obtained at the end of formal educational programmes are functioning either as tickets for 

admission into standing rooms, or means of placing the holders in positions for which, they 

sometimes realized they were over qualified. It follows that existing positions open to the Nigerian 

unskilled job seekers are either occupied by expatriates/imported skilled manpower or left  vacant 

to the detriment of organizations and by implication the wider socio-economic system. Acute 

shortage of critical skills in Nigeria has been carefully studied and needs no further elaboration. It 

has been observed almost with monotonous uniformity of research reports that the education 

sectors over supplies the Nigerian job market with applicants, who lack the requisite skills to 

facilitate their employment.  Studies like Fallons, 1985 and Koberton, 1987 made clear assertions 

about the little or no relationship between educational attainments (qualifications) and job 

performance or productivity. Many young people have passed in good grades from schools of 

medicine, engineering, agriculture, social sciences, education; but good grades in these disciplines  

they claimed, are poor predictors of whether the graduates become good doctors, engineers, 

farmers, lawyers, athletes, politicians, or teachers.  

 

The skills required to obtain ‘A’ grades in anatomy or practical teaching or animal production or 

corporate leadership, accounting, social science or management may not be the same as skills 

needed to deal with a real medical emergency, an unruly student in the classroom, emergency on 

a poultry farm, university governance issues or political emergencies at the national assembly. 

Given the general perception of the quality of many school products, in Nigeria; the immediate 

possible explanation is that the school curriculum teaches quite little beyond knowledge that is 

indirectly related to the world of work. Vocational/technical education may be taught as stipulated 

in the curriculum, but most relevant work skills are actually acquired through specialized/on- the-

job training to build capacity for successful careers. Such trainings take place through formal and 
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non-formal frameworks that include internships, industrial trainings, workshops, conferences, 

work experience schemes, practical learning experiences, practicum and excursions.  

 

The resources expended in the formal education system is justified because it has fundamental 

bearing on national development through teaching, training, examination, certification, 

classification and placement for skill utilization; but its shortfalls are predictable by candid answers 

to the following questions:  

 To what extent does the formal education system address demand for low, middle and high 

level skilled manpower in Nigeria? 

 To what extent and in what direction is the orientation of formal education repositioned to 

step-up development in Nigeria through skills utilization? 

 What are the prospects of bringing the masses who have had little or no formal education 

(classified and unclassified) into the main stream of development through appropriate 

education and training? 

  

 The shortage of sub-professionals and lower level skilled manpower (technicians) in Nigeria such 

as carpenters, electricians, stewards, gardeners, cooks, masons, painters, organizers, and 

implementers of rural transformation programmes is a pressing human proficiency issue. Very 

little is known about the existing number of  rural agricultural developers, family living educators, 

and other sub-professionals, who are required to galvanize development efforts and establish the  

structure required to effect the expected change  by  bottom-up effect in Nigerian communities. 

Synergy of human skills is an absolute necessity for pacing Nigerian national development to a 

height that would place the country in the realm of developed world.                

      

 

 Imperative of Functional Education System 

   

Functionalism in education is about linking educational growth to increasing technical 

sophistication of the job market and work place alongside knowledge production. It emphasizes 

broad collective harmony in teaching learners how to solve everyday problems based on utilizing 

acquired skills and knowledge.  Contents, methods and access to education are key players in the 

functional education process.  The Federal Republic of Nigeria (2004) National Policy on 

Education in Nigeria is a impressive and comprehensive programme of education, which was 

positioned to ensure that education serves effectively as an instrument per excellence. The 

structure stipulates 9 year basic education including Early Child Care Education, Almajirin 

Education, Nomadic Education, Primary Education plus Adult And Non-Formal Education;  three 

years Post Basic/Secondary Education and average of four years Tertiary Education (9–3–4). The 

basic segment combines 6 years Primary School Education, in which learners study fifteen 

subjects; with 3 years Junior Secondary School education in which core subjects, prevocational 

and non–prevocational subjects are studied. The Senior Secondary School segment also offers core 

subjects, vocational electives and non–vocational electives. The all inclusive aim at these levels is 

to provide young Nigerians opportunity to be introduced into the world of technology and skill 

acquisition; and to arouse interests to influence choice of career at the end of basic/secondary 

education. Nigeria’s search for new humanism could be rewarded by the provision of inclusive, 

functional and sustainable life-long education to develop the citizens into free and proud shapers 

of their lives; to  acquire capacities for transforming realities more positively and make  decisions 
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that contribute significantly to respect, tolerance and appreciation of human, cultural and 

ecological diversity (Alidou and Glanz, 2014; Bokora, 2010).  

 

Completers of the junior secondary school are expected to (in accordance with the policy), stream 

into senior secondary schools, technical colleges or apprenticeship schemes in out–of–school 

centres. Apart from shortfalls in enrollment at the various levels, records show that majority of this 

group roam the streets across Nigeria for  reasons that include lack of apprenticeship/training 

centers and lack of the required resources to facilitate entry into vocational enterprises (Egwu, 

2008). 

 

 

     
 

Figure 1: Transition rates from junior secondary to senior secondary school as it affect technical 

vocational education/training population and vocational enterprise institutions in Nigeria.  

Source: Egwu, (2008).  Road Map for Nigerian Education Sector. 

  

The five prevocational subjects and three non–pre vocational subjects offered as electives at the 

Junior Secondary School level appear to be all together narrow for significant talent hunting and 

skill development within the highly vibrant 12-15years age bracket (NPE, section 24). Curriculum 

expansion of the prevocational cluster is absolutely necessary to adequately expose the young 

minds and open opportunities for self discovery in skill acquisition interests and academic 

propensity. Intensified support from mentors within the school system and enhanced programme 

of guidance and counseling are also additional requirements for the system to adequately serve 

individual learning styles; and encourage informed decisions on the utilization of existing post 

basic learning opportunities. The secondary school level has vocational and non–vocational 

electives (NPE, section 25) added to the core subjects.  An expanded programme at this level 
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would possibly accommodate the learning expectations of junior secondary school comprehensive 

programme completers.  

 

 Entrepreneurship and creativity programmes at the basic and post basic stages are crutial for full 

development and ultimate utilization of skills and talents for accelerated nation building.  

Innovations  at these stages necessitates incorporation of opportunities for learning core skills, 

technical skills and social skills for self reliance. Others include acquisition of life skills namely: 

creativity skills, communication skills, leadership skills, resourcefulness, self assessment, goal 

setting skills, organization skills, decision making skills, risk taking, integrity and task completion 

skills.  Research evidence shows that creativity and innovation start at a tender age and reach the 

optimum at 20-30 years of age (where about half of the Nigerian populace belong), before a 

gradual decline in adult life (Enibe, 2004). James Hillier constructed the microscope as a boy 

within the age bracket in reference. The importance of a comprehensive education with focus on 

preparing learners in each segment for diverse opportunities cannot therefore be overemphasized. 

Although it is yet to take full effect, the Federal Government of Nigeria has taken steps to introduce 

thirty four (34) trade and entrepreneurship subject areas in the revised NPE (FGN, 2013). The 

policy specifies that  Vocational Enterprise Institutions (VEI) established in parts of the Nigeria 

shall be formal and private sector driven, to cover myriad vocational and craftsmanship 

enterprises;  including fabric design and production, performing arts, agriculture, catering, 

hairdressing and beauty, welding and metal works, motor vehicle repairs, fashion designing, wood 

work, environmental arts and micro credit access. These would hopefully promote the national 

entrepreneurship movement for the accomplishment of national creativity, innovation and 

technology alongside vocational education and training (TVET) goals. 

 

Survey of the existing policy implementation structure, which includes the operation and 

management of technical colleges in Nigeria (post-basic), revealed that there is much to be desired 

with respect to the utility of the institutions for effective skill training.  The findings showed that 

the learning conditions in most technical colleges were unacceptable. The institutions were poorly 

equipped with an alarming dearth of instructors. A Government Technical College in the south-

east revealed that the college records over 1,000 applications for admission annually, but only a 

small proportion of this number eventually enters the college because of poor human and material 

resources on ground.  The learning equipment were obsolete and out of use.  Some have been 

unused since 1978 and practical work in the college has been so seriously hampered. Technical 

colleges in Nigeria were fundamentally established to develop diverse skills and train young 

people for entry into Polytechnics and Universities of Technology. Although the Nigerian 

education system provides opportunities for possible out of school apprenticeship schemes through 

the non-formal education structure, the centers for operating such schemes are scarce because of 

the feeble state of existing resources for their establishment  and management in both private and 

public sectors. As supplementary ventures, government has initiated SMEDAN (Small and 

Medium Scale Development Agency of Nigeria) and the Sure-P scheme to collaborate with states, 

local government and private enterprises to facilitate skill training programmes and projects. 

Through these schemes government expresses the willingness to support individuals and groups 

who aspire to establish small scale enterprises and create jobs at different levels.  Relative to the 

potential TVET and VEI population shown in Egwu, (2008) Figure 3); these efforts appear grossly 

inadequate and consequently of low effect for skill development and training for national 

development. The third Nigeria economic summit which held shortly before the new millennium, 
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had reported that the country has abundant human and mineral resources, good geographic 

position, good climate and relative freedom from disasters. What remains for Nigeria is to utilize 

these resources effectively in skills development to produce goods and services required for 

general national development, through effective technical and vocational education. 

 

Technical and vocational education is an integral to national development strategies worldwide 

because of its impact on human resource development, productivity and economic growth. The 

bridge between education, schooling and preparation for the world of work ought to be 

strengthened by improving the status of vocational education and training in Nigeria. Progressive 

skills development and subsequent technological growth to build the Nigerian nation depends on 

the quality and quantity of available vocational and technical training. From all indications, the 

current preoccupation with university education in Nigeria reduces socio-economic opportunities 

for categories of persons who are more oriented to work than academics. Many of the expatriates 

hired to construct roads and bridges in Nigeria are products of highly equipped technical and 

vocational colleges in other societies. The low skills level of Nigerian school products and lack of 

competent low, middle and high level man power has remained the hindrance to accelerated 

national development. Vocational education and training is utilitarianism with direct link to 

reorganization of dignity in labour (Enahoro (2008). It is the education required to reshape the 

development process in Nigeria by preparing youngsters for occupational ventures that would 

really institute change. This entails the enrichment of the capabilities and special abilities of 

interested groups by influencing their psychomotor and cognitive endowments   in readiness for 

entry into the world of work; where they would not only satisfy their intrinsic and extrinsic values, 

work, and aspirations, but also eagerly meet the myriad national needs of Nigeria.  

 

Tertiary education in Nigeria, has hosted many curriculum reviews to improve the output of higher 

education. In April 2001, the National Universities Commission (NUC) organized a stake holder’s 

conference to review university curriculum, which was followed–up with a need assessment 

survey in 2004. The need assessment was intended to determine students’ learning expectations 

although the former exercise seemed like putting the cart before the horse.  The latter should have 

taken place before curriculum review, to provide the bases for determining learning expectations. 

All relevant knowledge and skill requirement articulated to effectively prepare Nigerian graduates 

for the world of work were reiterated in a Bench Mark of Minimum Academic Standards (BMAS).  

This development has largely repositioned Nigerian university education including course 

offerings in Entrepreneurship, Innovations and Creative skills acquisition programmes 

(Okebukola, 2006). In spite of the enriched contents of educational programes at the various levels 

of education in Nigeria, many voices echo the unemployable status of Nigerian graduates in the 

labour market; be they school, college or university products. The UNESCO Institute of Statistics 

categorized Nigerian youths amongst sub-Saharan African students as the most mobile group in 

search of better education outside their country, with an estimated ratio of 1:16. The National 

Association of Pro–Chancellors in Nigerian Universities (NAPCNU) in a communiqué issued at 

the end of a biennial seminar in 2007 also declared that many Nigerian graduates were not 

employable (Punch, 12-7-2007). At another forum, it was observed that apart from the 

unemployable status of many graduates of Nigerian universities, a number of universities in 

Nigeria appear to be detached from their operational environment/community (CCTVN, 2014).  
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 The tertiary education level is also categorized as having a low-carrying capacity with unequal 

access to higher education across the country and academic staff shortages across boards. The 

federal government has made effort to address equality of access through the Joint Admission and 

Matriculation Board (JAMB) by stipulating that every candidate shall through his application be 

given equal chances of entering either a university, a polytechnic, a college of education or a 

private university on the basis of his performance at the matriculation examinations.  Although the 

classification of certificates from different institutions is still being debated, NUC remains the 

regulating body for universities and degree awarding institutions.   Against this background, it is 

obvious that implementation related factors such as methodology; personnel, instructional 

strategies, communications technology, teaching styles and equipment may be more responsible 

for low skill level of the average product of Nigerian tertiary education system, than curriculum 

related factors. Agbonna, Ajidagba, Olumomi and Okafor (2011) listed these factors as including 

but not limited to short duration of training, inadequate exposure to job training schemes (Students 

Industrial Work Experience Scheme (SIWES), Industrial Training (IT), Teaching Practice (TP)); 

poor academic training,  poor work attitude and mismatch of  acquired skills with the job demands 

in the world of work  in Table 3. 

 

Table 3: Factors responsible for unemployable status of products of Nigeria’s education 

system as perceived by employers. 

   

Determinants             Education Sector    Business Sector   Ministries          Total 

 

1. Short duration of training  21 / 10%                      --                  20 / 10%      

    20% 

 

2. Inadequate exposure to job      `        -                         46 / 23%            --                  

23% 

training schemes (SIWES, TP, IT..) 

 

3. Poor academic training      6 / 3%             --                  41/ 20%              23% 

 

4. Low age on graduation           --              --           --                       

-- 

 

5. Poor attitude to work              10/5%        12 / 6%              7 / 3%              14%     

 

6. Inadequate expertise of lecturers          --            --              --                       

--  

 

7. Inadequate teaching facilities            --    --                     --                        

-- 

 

8. Non-relevance of acquired skills         --                    40/  20%            --                   

20% 

to job 

demand______________________________________________________________  



 

23 
 

  Source?? 

 

Interestingly, low expertise of lecturers, low age on graduation and poor facilities for teaching and 

learning were not recorded as causal factors. The analysis however reaffirmed the relevance of 

effective job training schemes for enhanced level of skill acquisition and employability.  The 

existing industrial training schemes (Teaching Practice and SIWES), require further review with 

respect to durations of the respective programmes and relevance of contents/learning experiences 

to achieve maximum proficiency of the products.  The mismatch of knowledge and skills acquired 

from the system with demands of the labour market implies lack of adequate response to changes 

in the operational environments of educational institutions. It follows that strategies for intensified 

response to social, economic, political, cultural and technological changes occurring in both local 

and global contexts is imperative; alongside job creation to cater for employment/livelihood needs 

of  Nigerians.  

 

Programmes such as those briefly described above require a competent body of teachers in  various 

specializations. Given the earlier statement in this lecture that relevant education and skill training 

are fundamental for accelerated national development, it is needful to recall that no education 

system has risen above its teaching force. An analysis of the status of teaching and teacher supply 

in Nigeria shows that the 21st century Nigerian classroom contains learners who are digital natives 

and vibrant in all respects are taught by analog teachers. No option would therefore override 

inclusive approach to teaching and learning with emphasis on methodology of openness.  

Inclusiveness accommodates all that is required to deliver the relevant skills development 

processes for optimum relevance of the products in a digital world of work. The analog teachers 

in the Nigerian school system today may not exactly be in the expected position to implement 

innovations and creative curriculum of the day, which are meant to reconstruct education and take 

Nigeria to the next level of development. All disciplines are of extreme importance without 

exception; implying that the straight jacketed approach of paying unreserved attention to science 

and technology to the trivialization of some areas including Teacher-Training is absolutely 

unacceptable because it jeopardizes knowledge expansion. The clamour for science, technology 

and entrepreneurship is not commensurate with the standards and attention extended to teacher 

preparation towards the implementation of the highly desirable educational policies for optimum 

development. Teachers have the future of Nigeria in their hands hence, the best brains should go 

to teaching and sustained with the appropriate incentives.   

 

Research findings reported in Igbo (2012) showed that at the post basic level, mathematics and 

technical /vocational subjects topped the list of teacher deprived subjects in many states. There 

were shortfalls in teacher supply for every subject taught including religious studies, commerce, 

literature in English and English language; mother tongue teachers were not also available for 

Hausa in Kaduna State, Igbo in Enugu State and Yoruba in Lagos State.  The study further revealed 

that Lagos State had the longest list of teacher deprived subjects, although it was perhaps the most 

economically endowed of all the states studied. A number of research findings have also 

established relationship between teacher preparation, teacher performance and the quality of skills 

acquired by school, college and university products. These include Igbo (2012), Zabinatu (2008), 

Mohammed and Abba (2006), Nwigbo (2005) and Hassan (2005). They mutually decry the 

absence of a structure to produce high-tech teaching staff for the polytechnics and universities of 
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technology towards effective facilitation of skill training at the tertiary level of education in 

Nigeria. 

 

 While the government has established technical colleges of education to train technical teachers 

for the basic level, the Nigerian education system is rather politicized with a defective compromise 

with respect to the appropriate strategies for effective implementation of policy guidelines on 

teacher preparation and training. In-line with the general consensus to review teacher education 

programmes for better quality practice, the national policy on education (FGN, 2004) stipulates 

that the Nigerian Certificate of Education (NCE) shall be the minimum qualification for entry into 

teaching career. The implication of this policy is that requirements and qualifications for admission 

into teacher education programmes at the Bachelors Degree level (in Nigerian 

Universities/Colleges of Education) ought to be restricted to JAMB direct entry mode exclusive 

for candidates who are NCE holders. The expectation is not only to enhance the set standards in 

teacher education, but also to encourage the admission of more mature trainees into teaching 

career. The policy states that NCE shall be the minimum qualification for registration of teachers 

with the TRCN (Teachers Registration Council of Nigeria); but this registration requirement would 

perhaps be more appropriately placed at Bachelors Degree to extend the qualifying time and enable 

trainee teachers to meet the criterion of long period of training before professionalization. The 

rationale for these propositions is that practicing teachers should be equipped with adequate 

intellectual professional background and creativity, through high motivation for conscientious 

efficient classroom performance at all levels of the educational system (FGN, 2004; NPE Section 

8. 71 a). 

 
 

   

Figure 2: Proportions of Registered Teachers at all levels of education in Nigeria.  

Source: TRCN (2012). 
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The admission of floating candidates from other faculties, who never thought of teaching as a 

career nor made a choice of it; into faculties of Education in Nigerian Universities, is a major 

quality assurance concern (Bassey, 2010). This practice has not only encouraged high attrition rate 

amongst practicing teachers, but it has also encouraged lack of commitment and low professional 

conduct, amongst  some who have in the long run remained in teaching like “birds of passage”. In 

effect, the adoption of only three year Bachelors degree programmes (after NCE) in all 

faculties/schools of education is crucial.  implying that only persons who have made a choice of 

teaching career from the unset based on interest, ability and aptitude would gain admission into 

teacher education degree programmes, in order to prepare for entry into the teaching profession 

after graduation. It follows also that only teachers who have university education would enter the 

teaching profession. Only skilled teachers can facilitate effective skill training.  

 

Alongside the Bachelors Degree, Masters Degree and Doctorate Degree programmes in Education; 

Postgraduate Diploma in Education (PGDE) and Professional Diploma in Education (PDE) exist 

in various faculties, institutes and colleges of education in Nigeria. Persons who are in other fields 

but aspire to become professional teachers are thus encouraged to actualize their dreams by 

enrolling in any of these programmes. The target is to train the best as teachers at all levels, in all 

disciplines and to sustain the ethics of teaching as the noblest and finest of all professions. Recent 

proposals to incorporate one year internship into the Bachelors degree teacher education 

programmes and to have all teaching staff obtain teaching qualifications at all levels of the 

education system in Nigeria are commendable. We expect these intentions to fully take effect in 

the shortest possible time. Among other things, these innovations would facilitate adoption of 

global best practices, including leaner-based accreditation of teachers over the existing institution-

based accreditation of educational programmes in Nigeria.   

  

 
Figure 3: The Success plan for a functional Nigerian Education system.  

Source: Egwu, S. (2008).   Road Map for Nigerian Education Sector. 
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 The education Nigerian system is focused on excellence with global standards for optimum 

national development.  It aspires to adequately address educational needs and skills requirement 

in all segments the Nigerian work force, to achieve maximum employability and raised living 

standards. The laudable existing policy with enriched curriculum innovations would navigate the 

nations’ efforts to success, through appropriate implementation strategies. Hindrances to effective 

skills development and training are notably, unequal access to education at all levels, low funding, 

technology and vocational education/training issues coupled with matters of teacher quality and 

quantity. Capacity building and sustainable a result focused implementation system for generating 

synergy of human skills is sine quanum for development expectations. Incorporation of intensive 

multicultural education and global learning dimensions into the offerings through cross-cultural 

and dramatic teaching methods at all levels is positive and productive.  The Nigerian system of 

education has potential to ultimately build capacity of its beneficiaries to face daily living demands 

of  the fast paced 21st century world of work and living.  

 

 

 Unique Relevance of Non–Formal Education in Skill Training for National Development  

 

  In acknowledgment of its paramount role, NFE facilitates human development through learning 

and training procedures outside recognized institutions. In many contexts, 21st century NFE is 

commonly facilitated through the electronic media including radio, television, computers, internet 

and multimedia community learning centres to build capacity through skill training. While other 

NFE modes include the print media via modular formats, the ultimate aim of NFE is to improve 

access to formal education, retrain target groups, develop local businesses, strengthen civil society 

organizations and trade unions and facilitate healthcare information among other development 

initiatives (UNESCO, 2014).  Wide ranges of programmes are implemented under the label of 

non-formal education (NFE), but one common feature of such programmes is: An organized 

systematic educational activity that is carried out outside the formal education system. NFE 

programmes provide different types of learning to particular groups in the categories of adults, 

youths and children, but they differ from institutionalized, chronologically graded and 

hierarchically structured formal education programmes. The boundaries between the two are 

basically blurred; especially when recipients of non-formal education also receive certificates as 

in formal programmes.   

Four major characteristics (RCFF) of non-formal education are: 

 Relevance to the  learning needs of disadvantaged groups  

 Concern for specific categories of persons 

 Focus on clearly defined purposes of life and living 

 Flexibility of organization and methodology/delivery 

 

  NFE has potential for extensive inclusion because it benefits the following groups in society:    

1. Adults and adolescents (15 years +) who have never been to school and cannot read and 

write in any language and for whom the acquisition of basic literacy skills can open doors 

to life -long learning.  

2. Adults and adolescents (15years +) who are above school age but have not achieved the 

competencies of reading, writing and numeracy. 
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3. Young adults who left school before acquiring basic education for reasons of family 

conflicts, pregnancy, ill health or death of parents. 

4. Early school leavers who could not stay on to achieve permanent literacy for effective work 

life. 

5. School leavers with different educational attainments who are working in various 

government agencies and in the private sector. 

6. Young adults who need to engage in professional training and development to improve 

their skill and job performance 

7. Person who are economically stable but must continue learning to acquire new skills and 

adapt to demands of the changing world of work 

8. Adults and youths requiring rehabilitative education including prison and inmates, drug 

addicts and person with behavior problems, the physically challenged, street children, 

migrant or displaced persons and vulnerable persons. 

9. School aged children and youths (6 to 14yrs) not enrolled in a formal school 

 system. 

10. Young persons who desire to acquire formal certificates, which they failed to acquire while 

in school. 

11. Women who seek specific programmes to meet their individual and family needs. 

12. Others include women in seclusion, peasant farmers, nomads (pastoralist, fisher men and 

farmers), and park people of no fixed address, commercial/private drivers, motor cycle 

riders/transporters and semi-skilled workers 

 

Non–formal education is the response to questions raised by the underperformance of formal 

education systems and it fills the gaps created by such systems; through open, varied knowledge 

experiences and skill development opportunities in society. The traditional focus on schools and 

institutions of formal learning in most societies ignores vast numbers of children, youths and adults 

who have missed out on the formal system, but still reserve a right to literacy, good health, social 

opportunities, economic and political participation. The Constitution of Federal Republic of 

Nigeria (1999) provides that government of the federation shall direct its policy towards ensuring 

equal and adequate educational opportunities at all levels to eradicate all forms of educational 

deficiency through non formal education as a strategy for achieving national development 

(NMEC, 2012). Non-formal education connotes all organized educational activities outside the 

established school systems (at all levels); while formal education strictly adheres to a hierarchical 

structure and chronological grading system from basic to tertiary level in Nigeria. Informal 

education also exist truly life-long learning processes,  which help the  individual to acquire 

relevant attitudes, values, skills and knowledge from  daily living experiences. 

  

The functions of non-formal education in skills development are discussed here from two 

perspectives:  

 

1. Wider Access to Education 

2.  My Humble Contributions 

 

Wider Access to Education 
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The crucial value of non-formal education in human skills development is globally acclaimed 

because of its ability to widen access to education at all levels through government agencies and 

civil society organizations. Short-falls in formal school enrollments in Nigeria, which was reported 

by Nwangu in Federal Ministry of Education (2011) provides a stand point. 

 

 
 

 

Figure 4: Enrollment shortfalls at all levels of Nigerian Education System 

Source: FME (2014). 

 

The report showed that out of about 22.1 million early childcare/school children who are expected 

to be enrolled in educational facilities in Nigeria; only 2.02 million are enrolled leaving a shortfall 

of 19.98 million. At the primary level, out of the expected 34.92 million enrollments, there was 

only an actual enrollment of 24.42 million leaving a shortfall of 10.5 million children out -of –

school and this represents ten percent of the global total number of out-of-school children. For 

junior secondary school, out of the expected enrollment of 9.27 million, the actual enrollment is 

3.27 million leaving a shortfall of 6.0 million. For adult literacy education, out of 40 million 

illiterate adult populations, only 500,000 are enrolled in educational facilities leaving a shortfall 

of 39.5 million. The problem is also severe in the senior secondary schools being the career 

crystallization stage for youths. Out of a potential enrollment of 7.2 million, only 2.8 million are 

actually enrolled. At the tertiary level, it was reported that only 19.5%, which is only an average 

of 1.5 million Nigerians seeking admission into tertiary institutions eventually get placement 

(Nwangu, 2011). These gloomy statistics motivated the administrative leaders of Nigerian 

education sector to adopt a four year strategic plan for 2012-2015 namely:  Revitalization of Adult 

and Youth Literacy-RAYL project (UNESCO, 2012). The essence was to use education as a 

fundamental means of lifting less privileged Nigerians from lack and deficiency and  as a platform 

for creating access to improved/quality living standards. RAYL project in Nigeria (2012–2015) is 

currently being executed by UNESCO Abuja, Bureau for Regional Education in Africa (BREDA), 
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MDGs Nigeria and National Mass Education Commission (NMEC) in collaboration with 

UNESCO Institute of Learning (UIL) Germany; to plan, develop, deliver and monitor quality 

literacy/NFE programmes in Nigeria through the following eight strategic priority areas in the non 

formal sector:  

1. Improvement of the delivery of youth and adult literacy (infrastructure and human 

resources).  

2. Provision of learning opportunities for out – of school children, youths and adults  

3. Enhancement of pedagogical, andragogical and management capacities of training 

institutions through curriculum design and action research for effective programme 

delivery. 

4. Formulation of post basic literacy polices and development of literate environment 

(advanced skills acquisition).  

5. Creation of multi-sectored committees for literacy and NFE at Federal, State and LGA 

(Mobilize all segments including NGOs and international development partners).  

6. Strengthen policy dialogue for sustained support for non – formal education (advocacy, 

and support activities).  

7. Institutionalization of quality assurance system. 

8. Review of NFE for inclusion and responsiveness to gender issues.  

(RAYL, National Strategic Framework, 2012 – 2015 and beyond).  

 

 Efforts in the NFE sector include establishment of 126 Almajirin schools at the basic education 

level, 16 girl–child vocational schools and out-of-schoolboys (traders and artisans) technology and 

vocational education training institutions in different parts of Nigeria (Oweh, 2014).  Online mode 

of study within the sector has potential to facilitate knowledge and skills acquisition at tertiary 

level of education and enhance skill attainment levels and productivity of Nigerians, irrespective 

of their life circumstances. The National Bureau of Statistics (2010), reported adult literacy rate in 

Nigeria as 56.9% implying 43.1% illiteracy (over 40 million), although  this figures had improved 

to 62% by 2012 due to political will and commitment to eradication of illiteracy in Nigeria; the 

current status report by NMEC in 2014 indicates a fall to 54%. The Nigerian government and 

development partners may be tackling the situation, but the challenge of downward literacy trend 

and chronic out –of- school syndrome continues to keep Nigeria in the community of E9 countries 

(nine most highly populated countries in the world that are home to more than 53% of the world’s 

illiterate population), with an unpredictable trend of illiteracy rate. Relative to the current NMEC 

status report, 2007 FME school census had reported 7.2million children out of school and UNICEF 

report released in March, 2012 showed an increase to 10.1million out- of -school children, 

including the estimated 3 million nomadic school aged children who have no access to any form 

of schooling and over 981,416 currently  internally displaced persons (IDPs) in Nigeria; with 

intense educational needs. These indices have obvious implications for educational planning and 

implementation efforts.  

  

Greater impetus to non – formal education is the surest means of enabling the illiterate non-skilled 

segment of Nigerian populace to acquire appropriate education to facilitate their empowerment 

and effective contribution to National development. Being basically a delivery system, non–formal 

education facilitates the delivery of basic literacy (primaries 1–3), post literacy (primaries 4–6) 

functional literacy, vocational and work related skills education, continuing education to build on 

previous schooling, and workers education to continuously build capacity of the work force. 
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Through  a mix of face-to-face and distance learning modalities by ICTs including radio, television 

and mobile phone applications (which are fast replacing correspondence education) are combating 

the menace of mediocrity and  limited access to appropriate relevant education in Nigeria. Many 

Nigerians, particularly the youths who actually natives of the digital world, have access to 

laptop/desk top computers, mobile devices/applications and the capacity to use them. This implies 

that technology-wise, Nigeria is ready for online mode of study including examinations and 

certification (Aboyeji, 2014). E–learning has currently emerged as a boom for millions of 

Nigerians who could not afford formal education due to narrow resources and low-carrying 

capacity of the formal learning institutions in Nigeria. They overcome regulatory barriers and 

legalities of the formal system to access relevant knowledge and skills education through the open 

flexible equivalent alternatives.  Denied access to text books or formal classrooms worldwide is 

apparently ameliorated through strategies that include online services such as video conferencing 

and live interactions to achieve individual aspirations and collective educational targets.  

 

Many online students in Nigeria have made remarkable progress as international experts and 

graduates or products of world class universities through e–learning (NFE). Nigeria is gladly one 

of the sub–Saharan African countries where the education system is achieving much with the 

initiatives of many premier technology training organizations, which provide support to boost 

information technology education. These include AFrihub, Talentedge, Odyssey and others. The 

National Open University of Nigeria (NOUN) operates only online to support and encourage 

suitable Nigerians who opt for the distance learning system of education; to benefit from the work 

and learn opportunities offered by the university. Other regular universities have age long distance 

education programmes and non-formal academic course offerings, which have benefited many 

Nigerians.  Nigeria also enjoys support for the promotion of non-formal education from many 

international development partners and non-governmental organizations-NGOs. These include 

UNESCO (United Nations Educational, scientific and cultural organization), UNICEF (United 

nations international children’s funds), UNDP (United nations development programmes), Action 

Aid International, world bank, European economic community (EEC) Middle-Belt Programmes, 

Overseas development agency (ODA), and International labour organization (Paiko, 2011). Others 

include Association for the Development of Education in Africa (ADEA), Procter and Gamble, as 

well as Democratic Governance for Development (DGD). exploit 

 

Partnership with the private sector to increase educational opportunities for Nigerians through civil 

society organizations is being embraced by the Federal Government, to reduce the exodus of 

Nigerian youths who go abroad in search of higher education in even sub standard institutions 

(Okonjo–Iweala, 2014). The Global Distance Learning Institute in Abuja is an example of a private 

agency in Nigeria that is reputed to offer a  curriculum that is adapted to not only individual socio 

– economic needs of students, but also to the national needs of Nigeria. The Beni American 

University-BAU is another online arrangement in the private sector that is focused on increasing 

access to higher education for Nigerians and other countries. Launched in late 2012 by Nigerian 

Gossy Ukanwoke as West African first private online university; the institution has over 200 

students with a wide range of course offerings that include global marketing and leadership 

management; marketing, corporate diplomacy, digital journalism, entrepreneurship innovations 

and creativity. The young entrepreneur and founder of BAU in his early twenties is fondly called 

Nigeria’s Mark Zuckerberg. The institution is over three years old with students aged 26 years on 

the average and 10-20 instructors at the time of this write-up. In line with Nigerian laws requiring 
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universities to have physical campuses, Ukanwoke has acquired a site in Benue State to build a 

private campus with a capacity for 10,000 students; while the web courses are up and running.  

 

This segment on wider access to education will be more complete with a special mention of Afe 

Babalola who is considered a perfect example of the relevance and benefit of non-formal/self-

directed education. Most accounts of him project his exploits in the judiciary and legal practice 

alongside proprietorship of a university, but the world of learning should also appreciate the 

resilience he demonstrated in the process  of  pulling himself from poverty and oppression to 

success, through non-formal learning by correspondence education. He obtained Cambridge 

School Certificate, General Certificate of Education (GCE Ordinary and Advanced Levels), 

Teachers Higher Elementary Certificate and B. Sc Economics (Hons.) of London University; while 

he served as a teacher at City Academy in Ibadan many decades ago. In addition to these 

achievements, he continued with private study and obtained Intermediate Law qualification, before 

proceeding to the University of London for a mandatory residential course and to sit the Bar 

examination. Today he is in the forefront fighting poverty in Nigeria and developing human capital 

through skill-training, by the establishment of a model private university in Africa: Afe Babalola 

University, Ado-Ekiti Nigeria. He is a genius, who would never have been able to realize his full 

potential in life without the use of adult and non-formal education.  As long as there is inequity of 

access to education, adult and non-formal education will continue to be germane in the provision 

of alternative pathway to education (Omolewa, 2015). 

 

My Humble Contributions  

 

My entry into the field of Adult and Non–formal Education in 1999 was informed by two things: 

First, a desire to address a social necessity in my country Nigeria; which is the challenge to tackle 

human development and move it to a more acceptable level of growth. Secondly, to actualize my 

aspirations in the framework of knowledge in the field, explore the totality of education and 

critically understand its reality. I have made contributions to the body of existing knowledge in the 

discipline, both globally and in the Nigerian contexts through research and consultancy. 

 

Research – 

 

My research efforts in the area of human skills development date back to 1986. Ten years after the 

launch of the national policy on education in Nigeria we were curious to find out how  

government’s  promise to provide equal educational/training opportunity for all citizens of Nigeria 

has impacted on skills development among the deaf population; their life circumstances 

notwithstanding. In Aniemeka et al (1986), Provisions for Deaf Education in Anambra State 

Public School System: Case study of School for the Deaf, Enugu; we worked with the Ghanaian 

born Professor Wielma Kalu to determine among other things whether the provisions for deaf 

education in Nigeria covered learning experiences that encouraged development of daily living 

skills in learners; alongside the study of formal school subjects. The findings showed that a 

comprehensive deaf education programme was being implemented by the School for the Deaf, 

Ogbete Enugu; but there was no effective assessment procedure, which is fundamental for 

effective special needs education. A well articulated assessment programme not only ensures 

appropriate placement of special learners for instruction, but it also determines instructional 
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delivery methods for the various categories. The only available audiometer in the school was traced 

to colonial efforts and had not been refurbished or replaced at the time of the research.  

 

  The 3-3 segment of the 6-3-3-4 system of education in Nigeria was also examined in Igbo (1994), 

Functional Analysis of the 3-3 Secondary Education in Nigeria; to determine its potentials for 

effective skills development in Nigerian youths. The findings revealed that the educational 

programmes contained core, prevocational and vocational subjects in both levels (3-3), but they 

did not include adequate entrepreneurial skills acquisition experiences to boost their effectiveness 

for achieving the national education goals, which are to build: 

1. A free and democratic society 

2. A just and egalitarian society 

3. A united strong and self reliant nation 

4. A great and dynamic economy 

5. A land full of bright opportunities for all citizens 

 

 In an analysis of the Nigerian National Population Policy in Igbo (1996), National Population 

Policy: Implications for Technology and Science Education in Nigeria; we examined the 

population crisis in Nigeria at a time when her average population growth rate was at 3.4 percent 

and agricultural growth rate was 0.9 with a minus 2.4 percent industrial growth rate. The 3.4 

population growth rate in Nigeria at the time was higher than the African average and ranked 

largest among developing countries. Technological skills advancement was overly the national 

priority, which implied building the capacity of the education system to provide necessary enabling 

environment to benefit the teeming youth population. The work highlighted the needs of other 

sectors in the country competing for the available resources to actualize their operational goals for 

nation building.     

 
Igbo (1998) examined the Effect of Using Brown Paper in Place of Fabrics on Clothing 

Construction Skills Attainment Levels of Nigerian Youths in Basic Education. The study focused 

on benefits of improvisation in skill training activities at basic education level through the use of 

brown paper in clothing construction skill acquisition.  Results obtained from the analyzed data 

indicated that brown paper produced similar effects on skill attainment level of learners in group 

A (paper) comparative to group B (fabric) in practical clothing construction processes that include 

cutting, pinning, stitching, hemming, folding, creasing, ironing, pleating and gathering.    

 

In Igbo (2000), Assessment of Part-Time Degree Programmes in Enugu State University of Science 

and Technology using the Diagnostic Model; we determined the influence of learner needs 

assessment on the development of university credit courses for human skills development through 

Sandwich Programmes-SWP and Mature Students Programmes-MSP in Enugu State University 

of Science and Technology. The findings showed that both units performed diagnostic functions 

only to a moderate extent, but the performance of the SWP was significantly higher than the MSP 

(see Table 1). 

 

Table 4: Test of significant difference between means ratings of MSP and SWP on the performance 

of diagnostic functions  
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Variables     Units     Mean SD t-cal    t-crit      df       Sig        Decision 

 

 D/Functions   MSP        3.87           1. 47    

    

 SWP       4.12            4.16   

2.56      1.96      248     p<0.05      reject 

 

 

 Current  dynamic engagements  in the management of organizations encouraged the analysis of   

the level of response to changes occurring in the operational environments of units running part-

time credit classes  in Nigerian universities, in the south-east and south-south geo-political zones. 

In Igbo (2004), Influence of Organizational Environment on the Management of Part-Time 

Programmes in Nigerian Federal and State Universities we found that stipulations of the  

regulatory agency, learner factors, social factors and economic factors influenced academic 

standards, methodology, and learners’ social mobility concerns to a high extent; while 

technological factors had low influence on records management of the programmes. These 

findings implied that at the time of the study the units were not actively ICT compliant due to lack 

of the relevant computer operation skills and the recommendations included to step-up the pace of 

ICT compliance in the records management of the units.   

 

We examined the overlap of environment, human well-being and economy in Igbo (2006). 

Underlying Principles for Developing Non-Formal Education Curriculum to Achieve Sustainable 

Development in Nigeria. To analyze issues in counteracting climate change via environmental 

preservation to protection all aspects of human living. The work reaffirmed that quality formal, 

non-formal and informal education constitutes the fundamental mechanism for attaining 

sustainable development through skill training to tackle the challenges of climate change. 
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Figure 5: Overlap of environment, human well-being and the economy for sustainable 

development 

 

Under the broad theme ‘The State of Education in Global Age’; Igbo (2008). Effective 

Implementation of Literacy Efforts in Nigeria through Local Languages; examined multilingual 

literacy skills education in collaboration with Afro-Euro Centre for Development Studies, 

Granada, Spain. The work concluded that good quality learning is not only about becoming 

competent and productive, but also for nurturing skills diversification and being well rooted in 

one’s own culture and traditions. 

 

 The dearth of reference materials in adult and non-formal education inspired collation of the  

works of thirteen (13) scholars in Igbo (2008), Contemporary adult education: An inclusive 

approach and it raised a number of issues including the foundations of adult education, which 

covered philosophical thoughts and professional styles employed in working with adults; planning, 

administration, implementation and development of adult education in conformity with ethical 

response of society to rising challenges; curriculum and instructional technology in adult education 

against under pinning theories, facilitators training and inter-professional issues and the status of 

adult and non-formal education in Nigerian development. The book highlighted areas of 

deficiencies and new skills development challenges in the field. 

 

Igbo & Zuofa (2009) studied Perceived Influence of Duration of Literacy on Economic 

Empowerment of Rural Women in Bayelsa and Imo States, Nigeria. The work examined women 

empowerment based on their participation in literacy education. The findings revealed that 

participation for 6 months to one year as the case may be yielded positive results and women in 

both states indicated positive influence of the programmes on their development of relevant skills 

to manage economic activities, including income generation skills, resource control skills and 

decision making skills. See  Table 5. 

 

Table 5: Mean Perception of Bayelsa and Imo States Rural Women on Duration of Participation 

in Literacy education and Economic Empowerment 

 

Items                   Bayelsa State                    Imo State                Decision 

 

 

6 months-1yr                2.94                               2.92          Agree 

 

1.5yrs-2yrs  2.80       2.78                      Agree 

 

2.5yrs-3yrs  2.88         2.82            Agree 

 

3.5yrs-4yrs  2.91         2.85            Agree 

 

Mean    2.88         2.86            Agree 

 

Grand Mean           2.87     Agree                            

Source ?? 
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Under the theme ‘Heritage and Evolution of the Igbos’; Igbo (2010), Essence of Body Arts and 

Adornments in the Education of Niger Delta Igbo Community in Nigeria analyzed the role of 

specific cultural elements in facilitating life skills education among Nigerians in the Niger delta. 

The work was done in collaboration with partners in University of Bloomsburg, Pennsylvania, 

USA. 

  

Igbo and Eya (2010) examined Impact of  Community Based Skills Education Proramme (CBSEP) 

on  Preparedness of Women to Participate in Environmental Protection. It    analyzed the 

implications of CBSEP for environmental protection practices amongst community women in 

Enugu state. The findings showed along with other things that the women were more concerned 

about using safe water than in the utilization/practice of proper refuse disposal skills.  

 

Igbo & Nwangu (2011). Beyond Rhetoric of Quality Assurance in Teacher Education Programmes 

in Nigeria focused on teacher education and quality relative to quality of school products at all 

levels of the Nigerian education system. The study examined the crisis situation in the education 

system and identified implications for the government of Nigeria. It reiterated that neither funds 

allocation, improved conditions of service, teachers’ special salary scale-TSS, provision of 

teaching-learning facilities, adequate in-service opportunities, nor prestigious professional status 

have been significantly extended to teachers in the system.  The work also reported proportions of 

untrained/ unskilled teachers that still abound in the system as shown in Table 3; using the example 

of public primary schools in the south-east geopolitical zone. 

 

Table 6: South-east public primary schools teaching staff by qualification 

 

South-east SSCE  TCIIref TCII OND PGDE DipE NCE HND BA/BSc BEd PGD 

MA/MSc MEd PhD Others Total  

 

Abia       46        54       3,790   27    4       110 4,551   20     116      1526      6        11          40     

3     331   10635 

 

Anambra     33        35 1,024   18     3       64    7,388   22     162      2,538    1        122        188   0     

847   12442 

 

Ebonyi        702      541     4247   108   2      75      2546   18       43          336     1           0          

1     0     184    8,834 

 

Enugu         32       22 3254   74    31    109     6965   39     196      1,853       3         29       31     1     

293   12,931 

 

Imo         73       31       1745   92    38    385     8161   33     155      2565        4        31       24      

1     461   13800           

 

Total     886    683      1406 319   78    743    29061 132    672      881         14       193     284     5   

2,116    58,612          

 

 Source: UBEC, National Personnel Audit, 2006 
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Igbo and Ikwuabah (2012), Impact of Renewing Life Skills (ReneWLs) Education Programme on 

Empowerment of Rural Woman in Plateau and Enugu States of Nigeria; examined changes 

resulting from the participation of rural women in non–formal learning programmes initiated by 

of Woman For Woman International (WFWI). Social networking status, economic status, healthful 

living practices and decision making skills were the study variables.  The findings, which were 

presented to the Commonwealth of Learning (COL, 2013), showed that there was no significant 

difference between the mean ratings of women in both states with respect to impact on their 

economic skills and healthful living. They however differed significantly with respect to impact 

on decision making skills and social networking skills, which could be attributed to cultural 

differences (see Table7). 

 

Table 7: Test of Significant Difference between the Mean Ratings of Rural Women in Plateau and 

Enugu States on the Impact of ReneWLS Non-Formal Education Programme 

 

N=1558 

Variable  Location Mean  SD df t-crit   t-cal    Decision 

 

 

Economic status     Enugu  2.91  0.98            

         1556   1.45       1.96       Do Not Reject  

  

    Plateau 2.83  1.06 

 

Healthful living      Enugu  3.05  0.96      

  

  1.73                      Do Not Reject  

       Plateau 2.96  0.98 

 

Decision Making    Enugu  2.93  1.02 

 

           5.89          Reject  

 

    Plateau  2.60  1.06 

 

Social Networking Enugu  2.99  0.98 

 

            6.19           Reject  

        

    Plateau 2.65  1.05     

 

Source??  

Igbo, Igbo and Ayaogu (2011) examined the Influence of Non–Formal Learning on Basic 

Academic Skills Attainment of Teenage Mothers in Nigeria, to assess the impact of radio lessons, 

correspondence courses, and evening classes (face-to-face) as alternatives to formal education. 

The findings, which were presented to the African Council for Distance Education (ACDE) 
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indicated among other things that utilization of modern technologies, interval schools, independent 

study and mobile schools were essential to accommodate diversity in learning styles and to 

promote inclusiveness in skills development in various life circumstances.  

 

In collaboration with the National Mass Education Commission and Institute of Lifelong Learning, 

Hamburg Germany, we developed Igbo (2013). Research in Adult and Non-formal Education 

towards the Revitalization of Adult and Youth Literacy (RAYL) Project in Nigeria. The work is a 

collection of research efforts by ten Nigerian scholars drawn from the National Mass Education 

Commission (NMEC), State Agencies for Mass Education (SAME), Non-governmental 

Organizations (NGOs) and Universities; who were sponsored by Nigerian representative at 

UNESCO Paris. The purpose was to conduct studies in various aspects of adult and non-formal 

education geared to facilitate the success of Revitalization of Adult Youth Literacy (RAYL) 

project in Nigeria. The research areas addressed issues in human skills development in relation to 

strengthening equivalency and recognition of adult and non-formal education in Nigeria, 

professional development of non-formal education personnel in Nigeria, strategies for the 

establishment of research libraries in the State Agencies for Mass Education in Nigeria, strategies 

for the review of training of trainers materials in Nigeria, analysis of existing trends in literacy and 

adult education in Nigeria, determining approaches for promoting effective multilingual adult and 

youth literacy programmes in Nigeria, monitoring and evaluation for effective revitalization of 

adult and youth literacy in Nigeria and analysis of training strategies at state, local levels and in 

other countries of the world.  

 

Igbo, Onuorah, and Okorikpa (2014), Training Manual on Girls Empowerment for UBE Teachers 

and Non-formal Education Facilitators was developed to train resource persons for the Procter & 

Gamble project in Nigeria.  The national document is already in use for training teachers of basic 

education and facilitators of non-formal education to promote literacy education, support low 

achieving girls and check attrition rate at the basic education level; under the auspices of Procter 

and Gamble (makers of “always”) and UNESCO. It emphasized educational guidance and 

counseling, special needs education and methodology, gender and rights education plus life skills 

education.  

 

Igbo, et al (2014). Proposal for the Development of Multilingual Literacy Curriculum in the North-

Central Zone of Nigeria submitted by the department of continuing education and community 

development for TETFUND approval/sponsorship. It was intended to incorporate multilingual 

literacy education into the existing literacy education programmes and facilitate the practice and 

enjoyment of literacy skills that would neither alienate the neo-literate nor anyone who acquire 

literacy skills in the north central zone. The work focused on empowerment of rural people through 

relevant literacy skills acquisition and rights education for effective participation in occupational 

and social transactions.  

 

Consultancy-  

 

Teaching Educational Management for many years persuaded me to expand the scope of my active 

participation in the field of human skills development. I entered the field of Adult and Non-formal 

Education in 1999 as a Senior Lecturer, following the incorporation of an NGO (non-governmental 

organization): The International Centre for Development Affairs (ICDA), in 1995 with registration 
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LAZ 013208. In conjunction with teaching and research, our initial consultancy activities included 

organizing continuous professional development programmes for education secretaries, UBEC 

(Universal Basic Education Commission) officials, school administrators and Ministry of 

Education staff in 2000. The programme aimed to facilitate strategies for overcoming threats and 

challenges to educational development, in various Nigerian localities. The training highlighted 

adequate consultation, planning, and improvement of the utilitarian quality of education among 

other strategies imperative for tackling the looming challenges of the period. 

  

By 2003, we had joined in the efforts to achieve education for all (EFA) by 2015.  While  

facilitating several workshops organized to train facilitators and ensure effective application of 

innovative literacy techniques; we partnered with UNICEF in 2005 to train Master trainers of 

facilitators in all states in the UNICEF “A” Field. The focus communities were Enugu, Ebonyi, 

Imo, Anambra, Abia, Crossriver, Rivers and Bayelsa states. Literacy shop, REFLECT 

(Regenerated Freirian literacy through empowering community technique), PRA (Participatory 

rural appraisal), teach-one-each-one were adopted to guide the use of Facilitators’ Handbook, 

developed by UNICEF and published in 2006.  The ultimate goal was to ensure that the learning 

needs of all children, youths and adults were met through equitable access to appropriate life skills 

education and to attain at least 50% adult literacy in Nigeria by 2015. The activities focused 

especially on basic education for women and access to continuing education for all adults to 

achieve universal primary/basic education for all and to promote gender equality  stpulated in the 

MDGs (millennium development goals; UNESCO, 2000).  

  

 

The group learning department of the Nigerian National Petroleum Company (NNPC) partnered 

with us (ICDA) to build capacity and increase effectiveness of teachers in all NNPC schools 

nationwide in 2008. The training theme was reflective teaching, which covered gender parity 

issues, educational resource utilization, school based assessment, innovative teaching strategies 

and school discipline.  Impact assessment showed marked positive progress in the retrained 

teachers’ classroom performance in terms of enhanced competence in utilizing effective class 

organization skills and teaching techniques. 

       

             

To prepare young people for entry into employment through vocational training and talent hunting 

ventures, educators ought to equip Nigerian learners with work related skills and work readiness 

through entrepreneurial education to facilitate entrepreneurship, career education and skills 

training. Among a group of youths who participated in talent hunting activities, which we initiated 

in Anambra state in 2002, (given the existing entrepreneurship culture in the area). Many of them 

(Science and arts oriented) exhibited distinct interests, abilities, and aptitude, in diverse areas 

irrespective of their academic inclination. They embraced the opportunity of the initiative and 

engaged in various self fulfilling skill training and utilization activities including completion, 

resilience, negotiation, poise, vocational skills for income generation: baking, dressmaking, 

scientific projects, architectural creations, crafts, engineering ventures, farming, dancing, singing, 

painting, music, sculpture, knitting, fashion and others. The programme instituted awards for 

excellence in perseverance, leadership, enthusiasm, comportment and task completion.  
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One of the participants in the initiative has established an enterprise as fashion designer and dress 

maker with a degree in Fine and Applied Arts. Being  an employer of labour, a skill trainer and 

focused on expanding the growing enterprise, she is currently pursuing an MA in Fashion and 

Textile Design in England. Another participant now operates a fuel station as graduate of 

Mechanical Engineering; one of them is a Writer and Artist with Bachelors and Masters Degrees 

in Theater Arts; while currently pursuing a doctorate degree in the same field. Three others are 

business men and managers of organizations with degrees in Economics, History, Political Science 

and Business Administration respectively. Some are builders, computer experts, graphic designers; 

all gainfully employment and none without a university degree in various disciplines. It follows 

that whether one is literate or not in an area, entrepreneurship means hunger for change that 

transcends all aspects and inspiration to perform with more consciousness of the opportunities, the 

benefits and rewards to achieve; than the risks involved in great ventures. 

 

 Within the context of university entrepreneurship credit course programmes, which are tailored 

to equip youths with work related skills in readiness for the world of work; we contributed to the 

development of Young women, unemployment and broken marriages in a changing society (Shitu, 

2013) a reference material that facilitates entrepreneurship education through a creative literate 

environment. Ideas raised in the book include self esteem and success issues, handling 

unemployment situations, creativity, innovation, marriage and woman affairs. The essence was to 

stimulate youths in different directions and encourage diversity in skills development, which they 

can utilize in various ways to benefit them, their families, communities and the larger Nigerian 

society. The book has been in use for vocational skill training, knowledge expansion in resource 

management  

  

  In collaboration with UNESCO, NMEC, and Federal Government MDG office, the Department 

of Continuing Education and Community Development, IBBUL organized start on programmes 

as the facilitating agency   in the north central geopolitical zone to host the event for flagging off 

RAYL project in Nigeria; with the Minister of education in attendance at Abuja in April, 2013. 

The activities were intended to demonstrate commitment to the project. Within the one week 

duration of the programmes the department trained 104 Master Trainers for the north central zone 

covering FCT, Niger, Kwara, Plateau, Benue, and Nasarawa states. The training was replicated in 

the other five geopolitical zones in Nigeria using other universities in the respective zones, which 

were also selected by the Federal Ministry of Education. Following these launch programmes, 

RAYL project target was estimated at training 260,000 facilitators for the states and local 

government levels nationwide. The department was thereafter involved in the monitoring and 

evaluation of these trainings for quality assurance. The inclusive goal was the effective delivery 

of literacy skills education to 4 to 5 million adults and youths in Nigeria, through the non–formal 

education system, together with at least 6 million out of school Nigeria children by 2015. This in 

effect implied 50% improvement in literacy skills level in accordance with EFA goals.  

. 

 

  To enhance the course of RAYL project in Nigeria, UNESCO developed and produced a 15 

modules training manual for facilitators of non-formal education; and we supported the project by 

working in a critique team to ensure that quality literacy education materials were produced for 

distribution to end users for effective facilitation of human skills development programmes in 

Nigeria.         
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Following these activities,  nationwide  scale-up training of facilitators were organized in six geo-

political zones in collaboration with NMEC and UNESCO,  to strengthen national capacity for the 

delivery of quality NFE programmes to benefit  estimated 40 million illiterates in Nigeria  towards 

the EFA goals in to  related MDGs, by 2015. So far, 433 master trainers and about 4,077 facilitators 

have been trained (Paiko, 2014). The expectation is that recruitment and training will be 

continuous until the ultimate goal is achieved. 

 

 In IBBUL immediate environment, ongoing functional literacy efforts by reflect (regenerated 

freriean literacy through community empowerment technique) to facilitate vocational skills 

acquisition among the rural women. The programmes are on course and there are signs of promise 

among the participants. The flexible multilingual feature of the contact sessions encourage active 

participation and the ultimate goal include to form cooperatives for possible access soft loans to 

start SMEs towards poverty alleviation in the community.  
 

We teamed with UNESCO to galvanize support for the political system and specifically, the 

electoral process in Nigeria; through the implementation of gender and transformative leadership 

project aimed to 

- Develop modules on gender and transformative leadership in the Nigerian context 

- Train 180 master trainers on gender and transformative leadership from the six geopolitical 

zones 

- Conduct advocacy activities through the media and events on the importance of women 

participation in elections as leaders 

The project was supported by Democratic Governance for Development(DGD)II, UKaid, 

UNDP, Foreign Affairs Trade and Development, Canada; Commerce et Development, Canada 

among others.  

 

The National Mass Education Commission intensified efforts to in effect monitor, evaluate and 

accredit its skills development programmes nationwide. During a recent technical workshop we 

assisted as stakeholders  to review the National Commission for Mass Literacy, Adult and Non-

Formal Education Monitoring Handbook in 2014, which was utilized in the training of 104 

monitoring officers in 2015.  

 

Conclusion  

 

Accelerated national development in Nigeria is synonymous with fostering a magnificent strength 

of human skills; which is absolutely achievable through an effective system of inclusive, 

comprehensive and innovative education. Being the fastest growing economy in Africa, Nigeria 

can accomplish the dream of becoming one of the 20 largest in the world by 2020, given her present 

26th position. The current trend in the country to diversify growth through skill training in multiple 

sectors that include telecommunications, agriculture, creative industry, power, maritime and other 

service based sectors through formal and non-formal learning structures; is a move in the positive  

direction to build a strong, self-reliant nation with bright opportunities and choices for all citizens. 

This would expand the richness of human life in Nigeria beyond richness of the economy in which 

the Nigerian citizens live. 

   

What needs to be done?  
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1. Nigeria needs to achieve comprehensive development by growing all sectors to maximum 

maturity through skill training to drive productivity with efficiency. We need to nurse 

entrepreneurial spirit in the new generation of Nigerians (children and the young adults) 

and assist the teeming population of unemployed university graduates; through intensified 

application of job embedded skill training approaches to poverty alleviation.  These would 

enhance professional/skilled competences within the context of various specializations, 

interests and abilities. This strategy has produced positive results in developed countries 

like the United States of America and China, where Job Corps have gained positive earning 

impacts following evaluations by random assignments. 

 

2. Government needs to dynamically engage the private sector by to provide enabling 

environment for intensified collaboration of all segments of the Nigerian education system 

the formal, non-formal and informal; to facilitate effective implementation of the 

apprenticeship scheme at the basic level and industrial training schemes at other higher 

levels. This would ensure that the efforts being made to train craftsmen, technicians and 

artisans to boost the supply of low and middle level skilled manpower in the Nigerian 

socio-economic system become ultimately effective. In some African countries like Ghana, 

it is estimated that 80 – 90% of all basic skill training come from traditional apprenticeship 

schemes of this kind, which have yielded tremendous results. 

 

3. We need to promote innovation education through innovative curriculum planning and 

implementation within the formal and non-formal education frameworks. Innovation is the 

future of the 21st century and it should guide knowledge, skills training, acquisition and 

utilization in the Nigeria; to ensure that products of the educational system are in shape 

with the job market, matching the job demands to earn appreciable living standards an the 

global society.   

 

4. Government stakeholders need to provide sufficient funding for education especially as all 

countries of the world are urged to spend at least 6% of their income on Education from 

2015. Although about 11% is currently allocated to education in Nigeria, the UN suggests 

that double this percentage is required to adequately cater for effective teaching and 

learning needs of Africa’s most populous nation. Nigeria’s robust economy needs to be 

further transformed into diversified ideas, knowledge and skills; so that localized creativity 

can evolve dynamically into international standards that compete at global levels.  

Nigeria’s success in national development highly depends on what happens in the typical 

classroom at all levels and all sectors of the education system.  
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